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Abstract: 

Using a portfolio programme and project management approach the Author describes the 

experience of an information literacy programme  aimed at information professionals, end-

users and practitioners that was active for about ten years in Italy (1997-2007).  Started 

referring to the concrete needs of its customer and to international recognized standards 

including the Ifla-Unesco’s Alexandria declaration, in spite of the initial success the 

programme lacked the support necessary to be sustainable in the long term within the wider 

environment in which it was operating.

The Author  highlights the importance of stakeholders’ engagement internal and external 

to the organisation and the strategic role of a constant PESTLE (political, economic, socio-

cultural, technological, legal and environmental) analysis during the entire lifecycle of any 

information literacy project. This seems to be due both to the complex, multifaceted notion of 

information / media literacy itself and to the absence of common accepted policies both at 

national and international level. Hence the critical need of a constant alignment with 

governmental  agencies, local authorities, multi-owned consortia, pressure groups, the media 

and other actors (such as professional bodies, business community, technical providers) non 

directly involved but all the same potentially affected by / affecting the success of 

information literacy projects.
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Introduction 

The information literacy programme Palestra Internet began in 1997 with a single desk-

research project commissioned by a regional authority (Regione Lombardia) to my own 

company Panta Rei, a small business active in Milan I had started in 1995 providing 

information brokerage, internet consultancy and web project management services at regional 

and national level.  

That single endeavor  evolved in a faceted proposal consisting of several versioned and 

tailored information literacy courses mainly aimed at librarians, documentalists and 

researchers from the public sector, sporadically attended also by practitioners from other 

fields (executives, new media entrepreneurs, advertisers and marketing experts, journalists 

and professional trainers). 

For ten years, until 2007, the programme offered training solutions requiring up to 30 

hours of learning both through traditional classroom lectures and via diverse online 

technologies and formats based on active learning and other highly interactive 

methodologies. 

Every course was managed as a project with its own processes, structured and documented 

to assure efficiency and optimisation at programme level.  The whole  programme supported 

or complemented other research and consulting projects and standard activities and services 

(like web site hosting)  the company was involved with on behalf of large private 

organizations, contributing to the Panta Rei’s portfolio with a share of the overall revenue 

increasingly significative during the business life-cycle.  In fact the training activities 

accounted for less that 10% of the overall revenues in the first five years of the Company’s  

life-cycle (1995-2000) but more than 70% during the declining stage of the business 

(2005-2008). 
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In spite of the successful appraisal by attendees coming from diverse organizations, 

including more than 40 italian Universities, the programme lacked the necessary political and 

financial support to be sustainable in the long term within the wider environment in which it 

was operating (1).

Scope of this article is to report the essential elements of a review of the case I made in 

2009-2010,  after the closure of the Company (2008), thanks to a project management 

maturity model approach and with regard to policy and organizational issues.  Assessment 

and self-assessment of portfolios, programmes and projects can be done following several 

methodologies (APM, 2007). The Portfolio, Programme and Project Management Maturity 

Model or P3M3, owned by the UK Office of Government Commerce (2), supports self-

assessment of complex interdependencies among several processes at diverse levels of 

organisational maturity of projects, programmes and portfolios with policy and governance 

impact, independently from the size of the business or sectors’ peculiarities.

The entrepreneurial idea 

Following some debates about the skills required to LIS practitioners in the digital 

environments,  in 1997 we were commissioned by an italian regional authority (Regione 

Lombardia) with the project of a virtual reference guide covering LIS educational resources 

available via the  internet. The main focus of such desk research and benchmarking  effort, to 

be presented through a web site, would be the role of e-resources for learning and continuous 

professional development of librarians in the information society. 

Our selection of internet initiatives, archives, mailing lists and teleconferences interesting 

from a librarianship and information science point of view  was presented during a national 
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Conference about the professional role of librarians held in Milan in 1998 and it is still 

accessible online via the Internet Archive (Longo & Pesenti, 1998).

We had found enough cases documenting at least four classes of initiatives, all converging 

towards a massive embracement of internet technologies and tools for learning and 

educational purposes by the international LIS community in order to sustain and feed 

reference services, plans for the development of digital collections, library and information 

literacy courses. The quantity and variety of sources and experiences we documented  were  

so relevant that we were asked to design, test and produce a follow-up in the form of a pilot 

distance course aimed at librarians on the same subjects.

That pilot was the founding stone of the Palestra Internet information literacy programme 

in which we were able to exploit lessons learned from previous web based training prototypes 

and  virtual reference desks produced for training and research purposes. Since 1996, we had 

done some experiments in designing web based training and online reference services with at 

least three small groups representing diverse audiences from the private and the public 

sectors: researchers from the food company Barilla, Web content editors from the financial 

newspaper Il Sole 24 Ore (3), teachers from Milan secondary schools engaged within the 

european project “Netdays” (Longo & Pesenti, 2000). Besides, we were observing the JISC 

e-Lib programme and other european and international work in progress in the field of 

lifelong learning and web services in order to adapt directions and lessons learned to our own 

context.

That first online course commissioned by Regione Lombardia, run in 1999 with not more 

than 30 attendees from the library sector, gave us the opportunity to assess  the viability of 

transferring information literacy skills via a mix of simple technologies (such as asyncronous 

conferences and web sites) and an original format of highly structured instructional materials.
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The project was successfully completed and allowed me to understand critical tasks  of the 

processes and contents I had designed (mostly connected with time management and 

technical assistance aspects). Honed, reviewed and made repeatable during the following 

year, those processes were used to build up the entire Palestra Internet Information literacy 

programme.

The business case

In spite of the technical accuracy and quality of the product / service to be delivered, at 

this stage the business case we were relaying on was very weak in that the project sponsor 

was external to our own  organization and we had scarce awareness of any risk connected 

with such a situation. In fact, we had not agreed any long term commitment, financial support  

or public-private initiative with the customer.  

We were producing innovative training services on the ground of the positive appraisal of 

a single project sponsored and financed by the Directorate for libraries’  services within a 

regional authority without any explicit long term policy, vision or assured plan of continuity 

of public investment (and we had already experienced the lack of private demand for 

information literacy training services at regional and national level).

Nevertheless, we had seen the enormous opportunity to influence our customers’ strategies 

in the wide cultural heritage sector (id est, in the organisational context of Libraries, 

Museums and Archives) and to discuss, transfer and debate knowledge of policies, skills 

frameworks, reference services and information literacy standards from other Countries and 

more advanced experiences such as:

- the Final Report of the ALA Presidential Committee on information Literacy (1989)
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- Eisenberg e Berkowitz’s Big Six (1990)

- Doyle’s Outcome Measures for Information Literacy (1993)

- Kulthau’s studies about the Information Search Process (1993) 

- the US Special Libraries Association’s definition of competencies for special librarians 

(1996)

- the French ADBS’s guide to competence profiles of information and documentation 

professionals (1995) 

- the results of the  Canadian inter-sectorial project ALARM about the development of 

competences of human resources in the cultural heritage sector (1999)

- Wilson’s Models in information behaviour (1999).

Therefore we were confident that in the long term our vision would prevail. We collected  

a great amount of positive feedback in this direction but at this stage neither me nor anybody 

else among my associates and collaborators was aware of the complexity of the programme 

we were about to start.  

We had practical knowledge of structured tools for environmental analysis and 

competitive intelligence, often applied within company and marketing research projects or 

for other business intelligence purposes but we did not us them to analyse and understand 

what possible internal and external forces would impact the project outcomes or its benefits 

in the long term, from a risk management perspective, beyond the overconfidence in the 

quality of the contents provided and the positive feedback collected from our peers and 

among their own stakeholders.

Possible critical stakeholders were identified only in a superficial way with regard to the 

niche of traditionalists “librasaurs” active within the LIS professional community, often 

considered or perceived as adverse to the “cybrarians” types as well as to  any technological 
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innovation. Such a negative perception, completely self-referential,  was suddenly dismissed 

as  “physiological” because there was evidence of a similar confrontational debate within our 

communities of practice also in other countries (Warr, 1993), perceived as light-hearted.

In sum, I had never had the feeling of being a crazy librarian turned out entrepreneur and 

obsessed with her own solitary business idea. The whole environment surrounding the project 

was over-optimistically seen as it could be impacted only positively by our offer.  In fact, 

everybody perceived the importance of having new bibliographic instruction tools and 

services, tutorials and guides to new media,  online databases, electronic journal or digital 

archives with the support and the assistance of experienced colleagues in the role of tutors, 

teachers or facilitators. Further needs analysis or end-users consultation about the 

technologies or the methodologies we were about to push on the market seemed redundant 

since we were conforming to the highest possible standards available at international level. 

Above all, we overrated the fact that our professional community was recognizing our 

commitment to excellence in the provision of continuous professional development 

opportunities.  If we had started a systematic stakeholder analysis at this early stage of the 

programme, we might have been able to monitor critical changes in the environment at 

political and cultural level. We might have also decided to abandon the entrepreneurial idea 

and quickly disengage ourselves from the programme due to the fundamental absence of any 

clear strategy and policy about information literacy.  In fact, the information literacy  issues  

were completely absent from the political, economic, socio-cultural agendas of politicians, 

key intellectual, opinion leaders, educational experts. 

Beyond the large international commitment of LIS professionals, the need of new literacy 

policies was clearly perceived and publicly debated only in small circles of experts and 

consultants with regard to:
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- legal challenges created by internet developments (copyright and other aspects of 

electronic publishing);

- technological aids and constraints, in terms of access to online resources and information 

services. 

The PESTLE environment 

The international debate about internet future opportunities was overwhelmingly and 

optimistically biasing our programme plan: as many other internet entrepreneurs and 

pioneers, I simply skipped any deep contextual analysis of the market we had to serve in the 

long term and over-trusted my own perceptions and the perceptions of my “internal” 

stakeholders, associated and collaborators (these included freelance consultants, experts and 

potential full-time employees willing to undertake temporary part-time assignments for max 

10 hours per week;  we were all enthusiastic early adopters of internet and e-learning 

services). 

According to some scenarios we should have expected the 50% of the entire corporate 

training demand to become satisfied through online, web or computer based programmes by 

the year 2000.  Although the “dot com” bubble  suddenly showed in 1999-2000 how wrong 

were such predictions about e-commerce and e-learning businesses, it was also true that we 

were concretely seeing the market demand for training services increasing while the niche for 

information brokerage, web design and internet consultancy projects was surely deadening. 

Requests made by libraries’ directors, enthusiasts HR professionals and representatives of 

scientific societies I was in contact with made me genuinely thinking internet could bring 

within italian libraries, information and documentation services, particularly in the public 

sector, a true revolution. Italy is a Country where the percentage of non users of library  
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services is about  90% of the total population compared with 34% in the USA or 24% in the 

UK. 

That sort of perceived evidence of an increased demand for training services constituted 

the obvious internal lever to pursue the design and delivery of new editions of the pilot 

course. 

As far as the lifelong learning requirements were related to computer, internet, information 

sources and media literacy skills, the whole national cultural context seemed to have nothing 

to lose, risk or fear from our business particularly because we were developing training 

services in a new area, ignored as an area of academic interest and still considered too 

volatile or “commercial driven” by many LIS scholars. Increased access to internet via free 

providers, local communities and university networks had brought in public and universities 

libraries the possibility, the demand and the opportunity of new  training, reference and 

information literacy courses that few people were prepared to handle professionally. 

A first map of business justifications, including the whole analysis of the italian market for 

information literacy training courses I had made in 1990-2000, mostly based on OECD-IALS 

(OECD, 2000), Censis (Censis, 2000) and other primary sources of data about socio-cultural 

consumptions, was published in the first semester of 2001 opening up further debates (Longo, 

2001).  According to the  accredited sources of my analysis, Italy was considered in 2001 still 

a Country in which 66% of the population had literacy skills very poor, almost close to 

illiteracy limits. Italian “haves” and “haves not” were  depicted as two large and dramatically 

almost equivalent social groups in that the 43% of the over 14 population was able to use all 

the available media whereas the 41% of the over 14 population was able to get in touch with 

the external World only through  television services. 
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On top of that, these two big parties seemed trendily stable so that the “digital divide” was 

considered by many social observers and researchers as a sort of  immutable and constitutive 

trait of the italian society in the late 1990s more than a phenomenon that education policies 

should and could have addressed.  

My interpretation of such a socio-cultural national context was restlessly checked with 

many potential clients and sponsors in the public sector, publishers and researchers working 

both in academic and corporate offices, associates and collaborators  always with the scope of 

collecting stakeholders opinions but neither I nor any of my associates, customers or 

collaborators ever asked ourselves who could or might profit from that cultural immobilism 

we had entered in the 1990s (in spite of the fast adoption of mobile phone and other 

technological devices). 

What if everything we were talking about suddenly stopped at a certain point, revealing 

the absolute absence of information literacy policies and commitment at Government level? 

This was a question that never came up to my mind until the Autumn of 2001, when the 9/11 

terroristic attack in the USA had the immediate consequence of disruptions in the provision 

of connectivity services and deep emotional impact on the communication within our 

information literacy classes.

At that point I realized we and our peers and associated were immersed in a truly wider 

environment we had not been aware of. The lack of benefits management assessment was 

complete in that we had not identified - at least not systematically and with a management of 

risk approach - what typologies of companies, public bodies, NGO and other opinion leaders  

were or could have been clearly against our programme or against some of its  components, 

contents or methodological aspects. We suddenly discovered that a significant power to 

influence performance, cost, time and results and even completion of our projects was 

The missing business case

10



completely outside our own governance capacity and possibilities but we underrated these 

early signals of business risks.

At this stage of the programme we simply failed to recognise that success criteria can be 

broader than intellectual, cultural, technical or professional factors agreed  among our peers. 

Although we went ahead with the realisation of the Palestra Internet programme, that  

absence of awareness and organisational maturity  at portfolio level prevented us from 

obtaining better economic results and from considering other possible business opportunities 

viable in the long term. 

Might a more accurate and deep PESTLE (political economic socio-cultural technological 

legal environmental) analysis  of the context we were immersed in have led me to a more 

cautious attitude towards financial aspects of the programme? I cannot answer this question 

but saying that a throughout PESTLE analysis might have given me the opportunity to think 

about a diverse approach to resources management. In fact, this  turned out to be the weakest 

component of the entire programme, compromising both the standardization of some projects 

(id est, the transformation of some courses in standard services or “business as usual” 

products) and the strategic alignment of the information literacy programme at portfolio level 

(that should or could have led to new cycles of consulting services).   

Programme development and challenges 

In spite of the above weaknesses and risks, we were mostly unaware of, we went on 

focussing on the opportunities of internet development for information literacy purposes. 

Three years later the first pilot course, the demand of our Palestra Internet programme was 

rising with more than 16 editions of 5 diverse courses delivered to small groups of max 30 

people per class in three contiguous areas:
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1)  reference services, searching skills, information literacy and  knowledge management, 

including Web 2.0 and social networking tools and methods;

2)  web languages, usability guidelines and methodological advice required to develop 

integrated web interfaces, opac displays and other records management and online archives;

3)  Dublin Core and other metadata standards towards the so called “next generations 

catalogs”.

Production and tutoring activities were documented extensively in written formats, 

providing the staff with a rationale guide for almost any aspect of the courses, their online 

interfaces and storyboards. The last were extremely important tools consisting in a common 

product breakdown structure (PBS) shared among all the courses - allowing our small teams 

of researchers, content editors and tutors to quickly align their creative activities on a tested, 

approved and constantly assessed and reviewed (by the actual customers) format.

Without such design accuracy we would not have reached the level of optimization we 

did. At the same time, the efficiency we had reached played a blinding role in that it 

reinforced the tendency of the whole staff of enthusiast people I had recruited not to watch 

outside our own playground. 

Great help from a communication point of view with our core-audience of librarians and 

information professionals and towards the standardization of content production had come in 

the meantime from the consolidation or publication of new standards  such as the Association 

of College and Research Libraries Information Literacy Standards in 2000. The international 

diffusion and translation in several languages of the ACRL standard confirmed that my initial 

choices in terms of methods, structures, exercises, materials related to information literacy 

projects were appreciated within the academic sector worldwide. 
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We quickly reached a level of refinement of the course formats that justified the decision 

to enter a new stage of consolidation and standardization of our Palestra Internet programme. 

I presented it and put it in relation to european lifelong learning policies in several public 

occasions and through debates and articles (Longo, 2003). 

In these occasions, I publicly criticised the absence of shared findings about e-learning 

achievements and developments from public funded projects in order to understand and agree 

policies and priorities. In spite of the great expectations from the technological communities 

and the political and programmatic support of the European Union (Council of the European 

Union, 2001; European Commission, 2001), I had some signals of the complexity we had 

entered attempting further standardization towards common learning objects, formats or 

metadata standards. 

Since 2002 on, we experienced increased difficulties in recruiting tutors and collaborators 

in spite of my pro bono activities and the visibility of our initiatives within the Association of 

Italian Trainers (Longo, 2003b). This frustrating result was astonishingly revealing a reality 

of perceptions, attitudes towards the information and communication technologies and 

expectations about the nature and the extension of private initiatives in the training market 

that we had underrated. 

What seemed clear to me at that point was that requirements for methods, contents and 

quality of information literacy courses and products had been already agreed and successfully 

experienced at international level since long and we should have collectively profit from that 

evidence. In fact, also the standardisation of professional practices in digital environments 

was on its way (new guidelines for digital reference services were published in 2004 by 

IFLA and ALA, for instance).
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After almost ten years of internet based experiments and e-learning initiatives related to 

information literacy competences and skills we clearly saw the consolidation of trends in 

bibliographic and research services around two traditional areas, the provision of data 

services on one side and the provision of communication based services on the other (Longo, 

2007). 

We had abundance of projects realized and constantly updated surveys carried out by 

Universities, OCLC and other organizations (Baruchson-Arbib & Bronstein, 2002) 

demonstrating that information behaviours and attitudes towards information search 

processes and related products (databases, search engines) are independent from cultural 

factors and tend to follow the same patterns all over the World, allowing great levels of 

optimization of processes, personalization and localization of software interfaces at the same 

time. On the contrary, the delivery and effectiveness of training in these areas was critically 

demanding new roles and responsibilities context-driven and adapted to cultures, languages 

and social priorities inevitably impacted by local, regional, national policies.

The new challenges included the development of new roles of librarian-teachers for the 

integration of information literacy within the national curricula that required a new level of 

sponsorship and commitment on the side of our customers from the public sector. We saw 

this priority scarcely addressed after the “Literacy for All” program was launched in 2003 

(the Unesco Literacy Decade 2003-2012  called the international community for a new 

engagement of teachers in the field of literacies). 

Conversely, a consistent number of new initiatives contributed to highlight not yet 

common interests and long term goals but localisms, cultural differences and conflictual 

attitudes among diverse communities of practice and professional families impacted by new 

educational and technological standards. 
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The same IFLA Internet Manifesto (IFLA, 2002) was questioned forcing the re-discussion 

and re-negotiation of any approach to the role of libraries in the digital context. The priority 

of sustainability policies became dominant in any public discourse related to educational 

policies and lifelong learning programmes, including the information literacy theme. That 

meant emphasis on cognitive psychology approaches and the value of “slow-down” tactics 

instead of new research and innovative educational practices. 

The first results of the European research project EnIL (Basili, 2003) led by the Italian 

Istituto di studi socio-economici sull’innovazione e le politiche della ricerca (former Istituto 

di studi sulla ricerca e la documentazione scientifica), introduced in the public policy space 

and communication agenda at european level the ideas that information literacy should be 

thought within Universities curricula and a common European Information Driving Licence 

had to be defined and implemented throughout Europe,  following the experience of the 

ECDL (European computer driver license).  

The Alexandria proclamation on information literacy and lifelong learning (Ifla-Unesco, 

2005) urged “government and intergovernmental organizations to pursue policies and 

programs to promote information literacy and lifelong learning” accrediting the traditional 

definition of information literacy (ACRL, 1989) but reframing that notion in the larger 

domain of socio-economic and educational policies.  

From my point of view, the debate and the concrete development of information literacy 

programmes and experiences was at that point actually frozen and not at all fostered by the 

general call for new educational policies championed by IFLA, European Union and Unesco. 

Many other research initiatives about information literacy started within single universities 

and their consortia leading to the multi-dimensional notion of information literacy defined 

with the methaphor of a “critical skills umbrella” (Breivik & Gee, 2006)  and supported by 
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the proliferation of many theoretical views and frameworks about the notion itself, like the 

Six Frames (Bruce, Edwards & Lupton, 2006). 

We understood we had pioneered such developments. We had found just a “temporary” 

space within the overcrowded and underfunded italian landscape of small businesses active in 

the consultancy and training sector whereas initiatives and concrete offering of courses for 

information literacy purposes were going  to be centralized within universities and their 

consortia and mega-projects. The entire Palestra Internet information literacy programme 

started loosing its business justification.

 

Lessons learned in Portfolio, Programme and Project management 

From a portfolio, programme and project management perspective we produced an 

exceptional business case only at project level. That  assured abundance of structured 

feedback (from about 1500 individuals that attended our courses in presence or through e-

learning formats between 1999 and 2007) and helped us to reach an extraordinary level of 

maturity in process management considered the modest size of the business.    

Although innumerable were the lessons learned from a technical perspective, discussed 

and publicly reviewed until 2007 (Longo, 2004) and appreciated among peers of both the 

training and the library and documentation communities,  we did not understand and we did 

not promptly manage the policy implications of our initiatives at programme and portfolio 

level, due to the highly influential position we had obtained within our professional 

community and other communities of practices interested in e-Learning developments.  

We were basically unaware that we were perceived as a powerful influencer and even a 

competitor among some of our own customers because of the visibility we had reached over 
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the Internet and through pioneering social networking initiatives  (Longo, 2003b) and 

because of the editorial independence of our training courses with regard to specific 

databases, archives and information resources (especially in controversial areas like 

bioethics). 

Impact of political stakeholders on small businesses strategies, sales strategies, 

convergence between textual and audiovisual components of internet services and 

competitive forces coming from the media production sector: all these factors after the 9/11 

attack completely transformed the internet in a mass medium increasingly controlled by 

mainstream editorial and political centres that perceived our offering of services for the 

development of critical thinking skills as we were a “political opponent” in spite of the 

evidence of our consolidated portfolio of products, services and relationships, especially 

within the public sector, always pursued along sustainable and engineered pathways of 

development, aligned to the best professional and independent available standards.

My personal commitment  and the successful experiments I had led since the late 1990s 

for the development of tailored and cross-domain information literacy initiatives were 

suddenly conflicting with interests of powerful institutional customers and their political 

stakeholders, active in multi-owned consortia, often funded at european level and with 

influential relationship in several universities and public companies (like Formez based in 

Naples and sustaining the entire economy of private initiatives in the training sector in the 

South of Italy and Cilea, based in Milan and strongly tied to right political and religious elites 

Comunione e Liberazione and Lega Nord).

Dominant views of information literacy as a teachers’ field of expertise to be developed 

across the curricula and not at all required  on the job or in working environments eroded my 
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personal motivation and interest to explore new fields of practice and adult learning 

methodologies and technologies. 

Above all I did not find any institutional stakeholder available and interested in the 

governance and policy aspects of our programme in spite of our participation in a couple of 

multi-owned large projects funded by EU and led by IREF, a regional Institute for continuous 

professional development in the public sector. 

The P3M3 portfolio, programme and project management review of the information 

literacy training programme Palestra Internet showed: 

1) the lack of specific policies about information literacy projects on the side of many or 

our customers  and a specular absence of awareness of this dimension on our side - in spite 

of the pluri-annual investments we were able to attract and retain from leading institutions; 

2) the deficiency of governance needed to ensure consistency between the strategic level, 

the investments made and the operations over time on the side of many of our customers 

from the public sector;

3) changes in policies both at national and regional level not justified with any metrics or 

other rationale evidence of public interest;

4) that we had not in place a structured activity for stakeholders monitoring and 

engagement. This might have contributed to stimulate the enhancement of the governance 

levels and to make more open, transparent and accountable the environment in which we 

were operating;

5) that the type and quantity of market swings, critical incidents and evidence of 

cybercrime we experienced definitely excluded further entrepreneurial interests on my 

side in the training market either in Italy or elsewhere. 
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Conclusions

Although as single projects the Palestra Internet information literacy courses reached an 

exceptional level of standardization of processes, with their own management metrics, giving 

the Company the capacity to fulfill a wide range of   market needs with efficiency, that level 

of management maturity was incompatible with stakeholders expectations and it failed to 

reach a sustainable level of maturity at portfolio level, long way off from becoming “business 

as usual” integrated within a university or other public-private long term partnership. 

We never had a true business case for the programme, sponsored or supported by a public 

authority. We were not aware that “there is an increasing consensus around the convenience 

to adopt flexible models in project management going beyond the limitations of the rational 

model and in some ways integrating soft skills and creativity as well as new ways to manage 

uncertainty and entrepreneurship” (Badiru, 2009). In other terms, many stakeholders in the 

academic and research world are interested in profiting from short terms initiatives, designed 

failures and experiments managed as they were financial risks a good deal far from ethical 

assumptions. 

I often assumed my customers in the public sector had in place a strong governance 

structure consisting in a set of open, transparent and accountable decision-making processes 

and methods for “accumulating of knowledge to ensure that creativity and discipline are 

brought to bear” (Priemus, 2008). That assumption turned out to be wrong.

Both we and many of our customers were cooperating to achieve long term educational 

benefits that would positively impact reference services, information literacy and the 

professional role of librarians and documentalists in their own organisations. But again, that 

collective assumption turned out to be adversed by niches, lobbies, mobs and small groups 

both in the LIS and in the teachers communities, active within University Consortia and other 
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large commercial third parties that have systematic access to European funds for e-learning 

projects. 

We never checked the long term sustainability of the programme and its vision about 

information literacy with stakeholders at political level. I believe that omission was the most 

important mistake I made. In fact, it was inspired by the Italian Constitution that states “The 

arts and sciences as well as their teaching are free” . It gave the Palestra Internet information 

literacy programme the possibility to be undertaken and successfully run for a number of 

years in spite of the external lack or appropriate policies and governance. 

Notes 

(1)Catalogue of the Palestra Internet courses, lists of customers and some samples of the 

materials produced may be still available through the Internet Archive searching for  

<www.palestrainternet.it> or contacting the Author at <www.brunellalongo.co.uk>.

(2)The P3M3 official website offers complete documentation about the method at <http://

www.p3m3-officialsite.com>. 

(3)L’economia italiana su internet, a virtual reference desk designed and produced upon 

request of the newspaper publisher Il Sole 24 Ore, may be still partially available in the  

prototyped version published within  the Author’s personal italian web site at  

<www.brunellalongo.it/library/1997/economialinks/links.htm> if archived by the Internet 

Archive or contacting the Author.

The missing business case

20

http://www.brunellalongo.it/palestrainternet.html
http://www.brunellalongo.it/palestrainternet.html
http://www.brunellalongo.co.uk
http://www.brunellalongo.co.uk
http://www.p3m3-officialsite.com
http://www.p3m3-officialsite.com
http://www.p3m3-officialsite.com
http://www.p3m3-officialsite.com
http://www.brunellalongo.it/library/1997/economialinks/links.htm
http://www.brunellalongo.it/library/1997/economialinks/links.htm


References 

ACRL (1989).  Presidential Committee on Information Literacy: Final Report. Retrieved 

March 9, 2011 from <http://www.acrl.org/ala/mgrps/divs/acrl/publications/whitepapers/

presidential.cfm>  

APM (2007). Models to improve the management of projects. High Wycombe: Association 

for Project Management.

Badiru, A. B. (2009). Step Project Management: Guide for Science, Technology and 

Engineering Projects.  Boca Raton: CRC Press, 2009.

Baruchson-Arbib, B. & Bronstein, J. (2002). A view to the future of the library and 

information science profession: a Delphi study. Journal of the American Society for 

Information science and Technology, 53, 5, p. 397-408.

Basili, C. (2003). Information Literacy in Europe: a first insight into the state of the art of 

Information Literacy in the European Union. Roma: Consiglio Nazionale delle Ricerche.

Breivik, P.S. & Gee, E. G. (2006). Higher Education in the Internet Age. Westport: 

Praeger Publishers.

Bruce, C. S. Edwards & M. Lupton (2006). Six Frames for Information literacy Education. 

Italics, 5, 1. Retrieved March 9, 2011 from <http://www.ics.heacademy.ac.uk/italics/

vol5iss1.htm>

CENSIS (2000). 34° Rapporto sulla situazione sociale del Paese. Roma: Censis.

The missing business case

21

http://www.acrl.org/ala/mgrps/divs/acrl/publications/whitepapers/presidential.cfm
http://www.acrl.org/ala/mgrps/divs/acrl/publications/whitepapers/presidential.cfm
http://www.acrl.org/ala/mgrps/divs/acrl/publications/whitepapers/presidential.cfm
http://www.acrl.org/ala/mgrps/divs/acrl/publications/whitepapers/presidential.cfm
http://www.ics.heacademy.ac.uk/italics/vol5iss1.htm
http://www.ics.heacademy.ac.uk/italics/vol5iss1.htm
http://www.ics.heacademy.ac.uk/italics/vol5iss1.htm
http://www.ics.heacademy.ac.uk/italics/vol5iss1.htm


Council of the European Union (2001). Council Resolution on e-Learning.  Official 

Journal of the European Union C 204, 20 July 2001. Retrieved March 9, 2011 from  <http://

eur-lex.europa.eu>.

European Commission (2001). Communication to the Council and the European 

Parliament of 28/03/2001 The eLearning Action Plan - Designing tomorrow's education 

(COM/2001/0172 final). Retrieved March 9, 2011 from  <http://eur-lex.europa.eu>.

IFLA (2002). The IFLA Internet Manifesto. Retrieved March 9, 2011 from  <http://

www.ifla.org/en/publications/the-ifla-internet-manifesto>.

Longo, B. & Pesenti, M.T., (1998). Aggiornamento professionale e fonti elettroniche. 

Rassegna di siti di interesse biblioteconomico, cd-rom, corsi interattivi, teleconferenze, 

metodi di apprendimento a distanza e altre opportunità per l'aggiornamento dei bibliotecari 

con l'ausilio delle nuove tecnologie presentate all'interno del Laboratorio a cura della 

Regione Lombardia in occasione del Convegno Bibliotecario nel 2000. Retrieved March 9, 

2011 from  <http://web.archive.org/web/19980627150327/www.pantarei.it/bibl2000/

lab.html>

Longo, B. & Pesenti, M.T. (2000). Attraverso la rete prende quota la formazione a 

distanza. Biblioteche oggi, 18, 2, 68-74. 

Longo, B. (2003a). Biblioteche e formazione on line: un nuovo servizio informativo 

integrato. In La biblioteca ibrida: verso un servizio informativo integrato. Milano: Editrice 

Bibliografica.

Longo, B. (2003b). Gruppo e-Learning. FOR. Rivista per la formazione, 50-51, gennaio-

giugno, p. 74-78. English abstract available in  e-Learning virtual communities in Italy. 

ETDF News, 2003, 11, p.5. Retrieved March 9, 2011 from <http://www.brunellalongo.it/

ETDF_NEWS.pdf>

The missing business case

22

http://eur-lex.europa.eu
http://eur-lex.europa.eu
http://eur-lex.europa.eu
http://eur-lex.europa.eu
http://eur-lex.europa.eu
http://eur-lex.europa.eu
http://www.ifla.org/en/publications/the-ifla-internet-manifesto
http://www.ifla.org/en/publications/the-ifla-internet-manifesto
http://www.ifla.org/en/publications/the-ifla-internet-manifesto
http://www.ifla.org/en/publications/the-ifla-internet-manifesto
http://web.archive.org/web/19980627150327/www.pantarei.it/bibl2000/lab.html
http://web.archive.org/web/19980627150327/www.pantarei.it/bibl2000/lab.html
http://web.archive.org/web/19980627150327/www.pantarei.it/bibl2000/lab.html
http://web.archive.org/web/19980627150327/www.pantarei.it/bibl2000/lab.html
http://www.brunellalongo.it/ETDF_NEWS.pdf
http://www.brunellalongo.it/ETDF_NEWS.pdf
http://www.brunellalongo.it/ETDF_NEWS.pdf
http://www.brunellalongo.it/ETDF_NEWS.pdf


Longo, B., (2004). La percezione della qualità dell'e-learning da parte dei formatori. FOR. 

Rivista per la formazione, n. 60, luglio-settembre 2004, p. 80-88.

Longo, B., (2007). Mappa dei servizi di reference digitali: tipologia ed esempi. Versione 

2.0. Retrieved March 9, 2011 from <http://www.brunellalongo.it/mapparol/>

OECD (2000). Literacy in the Information Age. Final Report of the International Adult 

Literacy Survey. Paris: OECD.

Priemus, H. ed. (2008), Decision-Making on Mega-Projects: cost benefit analysis 

planning and innovation. Cheltenham: Edward Elgar Publishing.

WARR, W.A. (1993). The cybrarian and the librasaur. Chemistry and Industry, 20, p. 813.

The missing business case

23

http://www.brunellalongo.it/mapparol/
http://www.brunellalongo.it/mapparol/

